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FUTURE PRESCHOOL TEACHERS’ DIGITAL SKILLS DEVELOPMENT WITHIN
DISCIPLINE “MODERN TECHNOLOGIES OF TEACHING A FOREIGN
LANGUAGE TO PRESCHOOL CHILDREN”

Abstract. The article is devoted to an overview of the development of the digital skills of future
preschool teachers within mastering the discipline “Modern technologies of teaching a foreign
language to preschool children” in terms of their professional training. The educational potential of
utilising various digital tools in foreign language teaching is presented. The influence of their use
on future preschool teachers, in general, and their development of digital skills, specifically, is
identified. The article employs theoretical research methods, including synthesis, generalisation, and
literature review, to address the issue and distinguish between the terms of digital literacy, digital
competency and digital skills. Additionally, the author's own experience was utilised to describe
digital tools and their applications in teaching foreign languages to preschool children. Categorised
into numerous groups based on their purpose, the author reveals the didactic value of digital tools in
language learning used to reinforce vocabulary, grammar, pronunciation, speaking and listening
skills, provide immediate feedback, prompts for speaking, comprehension, pronunciation training,
warm-up, motivational element, context-setting activity, introduce new vocabulary or
communicative situations, multisensory and experiential learning, promote children’s engagement
through play-based learning, and foster children’s imagination and linguistic interaction. Among the
analysed tools are those aimed at generating word clouds, creating multifunctional digital learning
spaces, videos with digital puppets, flashcards, interactive educational games, videos or video
lessons, cartoons, comic strips, and story scenes, digital stories, AR experiences that bridge the
physical and digital worlds, and programming interactive digital stories and games. The results of
implementing the aforementioned digital tools demonstrate their effectiveness in developing the
digital skills of future preschool teachers.

Keywords: digital skills; digital tools; future preschool teacher; modern foreign language
technologies; foreign language teaching

Introduction. Interms of the rise of Al technologies in various spheres of human life and
education, specifically, the digital transformation of the educational environment is becoming
increasingly evident. Therefore, the issue of digital competence development among modern
educators is a pressing topic of research and debate among researchers (Trynus, 2022; Morze
& Buinytska, 2019; Morze et al., 2019). The actuality of digital skills development is explained
by the constant emergence of various digital tools (websites, applications, online resources,
etc.) and the need for modern educators to quickly master new technology and integrate it into
the educational process. Being chosen as Word of the Year in 2019, digitalisation remains
among the key factors influencing all spheres of vital activities (Tkachov et al., 2024). In turn,
the creation of the modern digital environment and providing participants in the educational
process with the opportunity to master new technologies have become the priority goals of all
universities.

Literature review. The growing digitalisation of education requires that future preschool
teachers learn both the fundamentals of technology and how to effectively incorporate digital
technologies into language teaching methods. It is evident that the extent to which a child
develops digital competence is largely determined by the preschool teacher’s level of digital
competence, as well as by their understanding and perception of the role and significance of
technology in early childhood education (Masoumi & Bourbour, 2024). The impact of
technology on all aspects of life is a defining characteristic of contemporary society.
Consequently, it is imperative to foster the development of digital competence in future
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preschool teachers in order to cultivate a digitally competent population and advance social
progress through schools (Gabarda Méndez et al., 2023).

The development of digital literacy officially became a priority of the state, one of the
four strategic aims in 2019, and teachers are recognised as agents of digital transformation,
which in turn highlights the importance of their training in this direction. As Mykolaiko et al.
state in their research, efficient teachers’ digital literacy is achieved through a combination of
lectures, practical classes, and the use of modern digital technologies in the learning process,
as well as through the acquisition of specific digital skills in real pedagogical situations (2024).
As Trynus mentions in research, a person’s digital literacy is considered a priority for the
economy and social development of Ukraine and worldwide, and the most significant feature
of the modern personality (2022). By cultivating digital literacy, individuals can effectively
engage with digital society, adapt to technological advancements, and contribute to innovation.

Providing a systematic review of how digital competence in education was addressed
during the COVID-19 pandemic, Zhao et al. (2025) examine the factors influencing digital
competence and the resulting accelerated interest in it. The research highlights that digital
competence is not only a technical skill but also a pedagogically meaningful set of
competencies.

In a similar vein, Madsen et al. (2023) investigated the professional digital competence
of pre-service early childhood teachers across eight countries, identifying substantial national
variations in attitudes, digital skills, and knowledge, as well as the expected use of digital tools.
Emphasising that pre-service teachers’ digital competence is a multidimensional construct
whose components interact differently across contexts, the authors argued that digital
competence in early childhood education extends beyond technical proficiency to encompass
positive attitudes toward technology and the ability to integrate it meaningfully into
pedagogical practice.

Gallego Joya et al. (2025) conducted a systematic evaluation of teacher training initiatives
aimed at enhancing and developing educators' digital competence between 2017 and 2023. The
review was based on data from major databases, including Redalyc, ScienceDirect, LENS,
Scopus, and Web of Science. The majority of training programs effectively improved the digital
skills of teachers, particularly in areas such as information management, communication,
content creation, and digital safety, as evidenced by their analysis of fourteen selected studies.
However, the authors emphasised that many initiatives remain overly focused on the technical
use of tools, while insufficiently addressing the conceptual understanding and attitudinal
dimensions of digital competence. They advocate for training aligned with recognised
frameworks such as DigCompEdu and TPACK, which integrate pedagogical and reflective
components to ensure a more holistic and sustainable development of teachers’ digital
capabilities.

The DigCompEdu framework (Redecker, 2017) encompasses not only the use of
technical tools but also professional engagement, resource creation, pedagogy, assessment,
learner empowerment, and student digital competence, outlining 22 educator-specific
competencies across six areas. While DigCompEdu focuses on how digital competence can be
observed, measured, and strengthened in practice, the TPACK model provides a theoretical
foundation by describing the integration of technological, pedagogical, and content knowledge
that teachers need to effectively incorporate technology into their instruction. By integrating
content knowledge, pedagogy, and technology, it aims to improve teachers’ digital literacy
(Yopi, 2024). The study by Chifla-Villon et al. (2025) provides empirical support for both
DigCompEdu as a practical framework for assessing educators’ digital competence and
TPACK as its conceptual underpinning. Their research validated the multidimensional structure
of university teachers’ digital competencies, confirming the interrelated nature of the six core
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domains and reinforcing the view that effective digital education relies on the integrated
application of technological, pedagogical, and content knowledge.

Given the theoretical and practical importance of these frameworks, it is essential to
clarify the distinctions between the related concepts of digital competence, digital literacy, and
digital skills. Despite their frequent use, the terms “digital competence” and “digital literacy”
vary in their definitions, depending on whether concepts are defined by policy, research, or
both, as well as whether they focus on technical skills or social practices (Spante et al., 2018).
Still, they have more in common as they differ the digital skills. While both notions, digital
competence and digital literacy, involve a broader framework that integrates cognitive, ethical,
and sociocultural aspects of technology use, digital skills are often considered the operational,
technical abilities required to perform specific digital activities. Since future preschool teacher
training demands not only the ability to use digital tools but also the capacity to effectively
incorporate them into teaching strategies that support children's growth and learning, it becomes
obvious that their digital competence extends beyond basic operational skills to encompass
topics such as professional collaboration, assessment, and digital pedagogy. Thus, the focus of
the present research highlights the shift from mere technological proficiency to the
pedagogically grounded use of digital tools, as mentioned in the “Modern technologies of
teaching a foreign language to preschool children” discipline curriculum.

The purpose of this article is to present a correlation between the digital tools used to
master the discipline “Modern technologies of teaching a foreign language to preschool
children” and the development of digital skills in future preschool teachers.

Research. To prove the correlation between the digital tools’ usage offered in terms of
mastering the discipline “Modern technologies of teaching a foreign language to preschool
children” and the development of future preschool teachers’ digital skills, theoretical methods
were employed. A literature review was conducted on the development of digital competence
and skills. Synthesis, generalisation, and systematisation for a theoretically reasonable
grounding of the digital skills development of the future preschool teachers within the “Modern
technologies of teaching a foreign language to preschool children” discipline was used.

Results of the research. “Modern technologies of teaching a foreign language to
preschool children” is a selective discipline at the Faculty of Pedagogical Education of Borys
Grinchenko Kyiv Metropolitan University for students of the preschool speciality at the first
(bachelor’s) educational level, who will further be able to teach English in kindergartens. It is
taught over four semesters (comprising 2-4 courses) and consists of 12 credits (equivalent to
360 hours) and 12 modules, respectively. The developed discipline combines the best practices
of traditional and innovative foreign language learning technologies. For instance, among the
traditional technologies that future preschool teachers are expected to master, interactive,
gaming, project, and TPR are observed, while digital, digital storytelling, mobile, and media-
based technologies are learned within the innovative ones.

Taking into account the implementation of distance learning, as well as trends towards
digitalisation and gamification of the educational process, future preschool teachers who
implement a foreign language educational line not only master methodological skills in
applying various modern technologies for teaching foreign languages, but also improve their
own digital skills. Including this aspect is even more important since, according to the
educational professional program (2022), they have no specific discipline aimed at digital
competence development in their curriculum, specifically in the elective part of their academic
disciplines, while the other students who made their choice in favour of “Primary school”
specialisation have such. These students develop their digital skills within the discipline
“Information and technological education with teaching methods”. Therefore, the content of
the discipline “Modern technologies of teaching a foreign language to preschool children”
offers the unique possibility to integrate the development of professional methodological skills
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with digital ones and provide the necessary conditions for their ability to use digital tools in
educational contexts. In such a way, the discipline serves as a bridge between theoretical
knowledge and practical application, preparing future preschool teachers to design and
implement effective digital learning experiences aligned with the pedagogical principles of
early foreign language education

Five key perspectives can be used to examine the impact of digital technologies on young
children’s early language and emergent literacy development: print knowledge, alphabet
knowledge, phonological awareness, early vocabulary acquisition, and narrative skills. In this
context, teachers play a crucial role in supporting children’s effective and meaningful use of
digital tools by guiding them toward age-appropriate digital resources—such as educational
software and applications—that promote language and literacy growth (Liu et al., 2024, 14).

The integration of digital tools in the foreign language professional training of future
preschool teachers involves the use of various software designed to develop different foreign
language skills. Among these tools are various interactive language learning platforms,
multimedia applications, digital theatre and storytelling resources used to enhance listening and
speaking skills, as well as enrich vocabulary and improve specific grammar aspects within the
created grammar activities.

The rationale behind the grouping of digital tools presented in the following sections is
grounded in several interrelated factors that ensure both systematicity and practical applicability
of'the classification. First, the grouping aligns with the objectives of the “Modern Technologies
of Teaching a Foreign Language to Preschool Children” course, which aims to: (a) equip
students with the ability to select and analyse modern technologies and innovative means of
foreign language instruction; (b) develop skills for the effective use of these technologies in the
educational process; (c) foster competence in planning foreign language classes with the
integration of appropriate digital tools; and (d) cultivate the ability to assess and monitor the
development of preschoolers’ foreign language knowledge, skills, and abilities. Second, the
classification is guided by the focus on developing specific foreign language skills, ensuring
that each digital tool contributes meaningfully to linguistic and communicative development.
Third, the grouping considers the technical characteristics of the tools — including their
functionality, interactivity, compatibility with other platforms, accessibility, and usability
within preschool education settings — which together determine their pedagogical feasibility
and effectiveness.

The first group of digital tools is designed to generate word clouds (WordClouds.com,
WordItOut, WordArt.com). Thus, WordArt.com allows not only to generate a unique word
cloud, but also to add tags, which allows to create a multifunctional digital learning space in
one place by adding the vocabulary activities attached from LearningApps.org or Wordwall,
songs or videos from YouTube, and future preschool teachers can design the entire lesson
within one digital object. The other alternative tool is wordclouds.com.

The second group of digital tools is designed to create digital theatre, which involves the
elements of storytelling, performance, and interactive language learning (PuppetMaster, Puppet
Time). One of the most engaging applications in the aforementioned category is Puppet Time.
It allows users to create videos featuring digital puppets that can be used as a surprise moment,
a motivational warm-up tool, or a context-setting activity at the beginning of a lesson.
Moreover, such a digital puppet video can be used to introduce new vocabulary or
communicative situations in a playful manner.

The third group of digital tools is designed to create flashcards (Quizlet, Anki). The well-
known application in this category and an alternative to Quizlet is Anki. This tool is perfect for
supporting vocabulary acquisition and memory retention. The unique feature of the
aforementioned application is the use of the principle of spaced repetition, which supports long-
term retention of lexical and grammatical material. Students can design customised vocabulary
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sets, add images, audio, and translations, which can be particularly helpful for young learners.
Also, the process of creating customised vocabulary sets contributes to the development of
digital literacy.

The fourth group of digital tools is designed to program interactive digital stories and
games (Scratch, Scratchdr, Blocky). Scratch is a user-friendly tool for creative coding and
animation that requires no prior programming experience, enabling the combination of
linguistic, cognitive, and creative development in terms of language learning, as it allows to
animate characters, create dialogues, and construct storylines. While using Scratch, future
preschool teachers gain experience modelling communication scenarios, reinforcing
vocabulary, and encouraging children's participation through play-based learning, as well as
develop 21st-century skills.

The fifth group of digital tools is designed to create interactive educational games and
learning experiences (Educandy, Tiny Tap), and Tiny Tap is a notable example in this category.
The target age category is preschoolers. The platform enables the design of personalised
interactive lessons, quizzes, and story-based games without the need for coding skills. With a
number of templates and multimedia options, it allows future preschool teachers to create
interactive exercises for vocabulary practice, listening comprehension, and pronunciation
training. There are six types of games available for creation: “Ask a Question”, “Create a Sound
Board”, “Cut a Shape Puzzle”, “Say Something”, “Play a Video”, and “Talk or Type”, which
allows creating a wide range of learning activities (Fig. 1).

Create a Sound Board Cut a Shape Puzzle

Say Something Play a Video Talk or Type

Fig.1. Tiny Tap “Create Game” mode

The sixth group of digital tools include various media tools, such as EdPuzzle or
PlayPosit, designed to create interactive videos or video lessons. Both tools enable future
preschool teachers to embed questions and quizzes directly into the video content, transforming
a passive viewing experience into an active one. That involves adding different comprehension
checks, vocabulary exercises, and discussion prompts that promote language learning and
participation. Combining visual, auditory and textual input, these digital tools help reinforce
vocabulary, pronunciation, and listening skills, while also providing immediate feedback.
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Additionally, they facilitate differential learning by allowing various input methods to provide
answers to the given questions (e.g., text, audio).

The seventh group of digital tools (Pixton, ToonyTool, Witty Comics), which is
represented by ToonyTool, allows creating cartoons, comic strips, and story scenes. In terms of
foreign language learning, such a tool is efficient for designing visual prompts for speaking
activities, illustrating linguistic structures and communicative functions in a playful way. Using
ToonyTool, learners can visualise dialogues, develop narrative competence within a
meaningful interaction. Also, it develops creative storytelling and collaboration.

The eighth group of digital tools represent those purposed for storytelling. It includes a
wide range of free and paid applications. They enable users to create multimodal narratives that
include text, images, audio, and video. Today, to create a visually appealing story, one might
use one of the listed tools below: Story Jumper, Storybird, Book Creator, My Story Maker, My
Storybook, Voicethread, Slidestory, etc. The use of the aforementioned applications allows for
the integration of language skills with creativity and emotional engagement. Also, it develops
future preschool teachers’ digital literacy and creativity.

The final group of digital tools is those based on augmented reality. Contributing to the
immersive, playful, and multisensory experiences, such applications as Vocabulary Builder
AR, AR Flashcards, MyWebAR by DEV AR support children’s attention, motivation, and grant
linguistic engagement. Combining language acquisition with experiential learning, they create
a multisensory environment that enhances vocabulary retention, fosters communicative
engagement, and stimulates curiosity through interaction with virtual objects and scenarios.

Based on the formation of various foreign language skills and their pedagogical purposes,
the observed digital tools can be summarised and presented in Table 1.

Table 1.
Classification of Digital Tools According to Their Purpose and Language Focus
Digital tool Purpose Language skill
WordClouds.com, generating word clouds | designing | vocabulary,  grammar, listening,
WordItOut, a multifunctional digital learning | speaking
WordArt.com space by embedding links to

vocabulary, games, songs, and
interactive activities

PuppetMaster, Puppet | creating videos with digital | warm-up, motivational  element,

Time puppets for storytelling and | context-setting activity, introduction
performance-based activities of new vocabulary or communicative
situations
Quizlet, Anki designing and using digital | vocabulary acquisition and revision

flashcards for memorisation and
spaced repetition

Scratch, ScratchJr, programming interactive digital | reinforcing vocabulary, promoting
Blocky stories and games children’s engagement through play-
based and creative learning
Educandy, Tiny Tap creating interactive educational | vocabulary practice, listening
games and learning experiences comprehension, pronunciation
training
EdPuzzle | PlayPosit developing interactive  video | reinforcing vocabulary,
lessons with built-in | pronunciation, and listening skills,
comprehension checks providing immediate feedback
Pixton, ToonyTool, designing cartoons, comic strips, | prompts for speaking, narrative
Witty Comics and visual story scenes comprehension and creative
expression
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Digital storytelling creating digital stories fostering  imagination,  narrative
tools (StoryJumper, competence and linguistic interaction
etc.)

AR tools (Vocabulary | creating augmented reality | multisensory and experiential
Builder AR, AR experiences that connect the | language learning

Flashcards, physical and digital worlds

MyWebAR)

The offered classification of digital tools reveals the wide spectrum of various
technologies that require specific skills to be utilised effectively in the educational process.
Therefore, the discipline “Modern Technologies of Teaching a Foreign Language to Preschool
Children” enables future preschool teachers to develop their digital skills in conjunction with
pedagogical aspects that focus on enhancing various language skills. From creating a word
cloud to programming interactive digital learning spaces and AR experiences, students are
involved in a variety of digital tasks that combine creativity, linguistic awareness and
methodological skill, which guarantees that technology is utilised as a valuable teaching tool to
enhance language acquisition, encourage motivation, and meet the developmental needs of
preschoolers rather than for its own sake. Consequently, the discipline serves as a platform for
building digital literacy, pedagogical innovation, and reflective teaching practice, which are
essential components of modern professional training for preschool teachers.

To study the level of development of digital skills, observation methods were employed,
including recording students' behaviour while working with specific digital tools, as well as
evaluating practical tasks that involved analysing the products of students' activities in the
digital environment. In addition, within each practical, reflection and self-assessment took
place, which involved students determining the positive and negative aspects of the resource,
the difficulties that arose, as well as the mandatory evaluation of the effectiveness of using the
specified digital tools in foreign language classes in a preschool educational institution. In
addition, students were offered a survey in Google Form to systematise and quantitatively
analyse their assessments of their own digital skills, perception of the effectiveness of the tools
used, and the level of confidence when working with them. The questionnaire consisted of 13
questions and included both closed and open-ended formats, which allowed for the evaluation
not only of quantitative indicators but also to obtain qualitative comments on students'
experiences in using digital resources.

The results of the survey of fourth-year students showed that the discipline "Modern
Technologies of Teaching a Foreign Language to Preschool Children” played a decisive role in
the formation of their digital competence. All respondents reported a significant increase in
digital skills, with the current level being defined as sufficient or high. This was made possible
by the transition from the basic (reproductive) use of office tools to the creative and project-
based use of specialised multimedia and interactive software. In particular, students
significantly expanded their arsenal of digital tools, among which, before studying the
discipline "Modern Technologies of Teaching a Foreign Language to Preschool Children”,
standard office and communication tools Google Workspace, Power Point, Canva dominated,
and after studying the course, they mastered applications for interactive learning, storytelling,
multimedia creation, etc. (TinyTap, Book Creator, Toontastic 3D, StoryJumper, AnKki,
WordArt.com, Puppet Time, ToonyTool, StoryJumper, EdPuzzle, Vocabulary Builder AR, AR
Flashcards, MyWebAR, Scratch, Kahoot, Wordwall, Quizizz). It is worth noting that most of
them are already used by students in practice, particularly digital tools such as Scratch,
TinyTap, and Anki, with the largest percentage falling under this category.

Among the typical difficulties noted by students and recorded during the observation of
the tasks, the most common mention was the lack of time to master new tools. This is due to
both the intensity of the curriculum and the lack of sufficient practice with digital tools within
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other disciplines, which limited the opportunities for developing their digital competence in a
comprehensive professional training context.

Key success factors included the support of the teacher, the availability of detailed
instructions (in the form of video instructions), sharing experiences with classmates,
perseverance, and high motivation among the students themselves. Students are critically aware
of the importance of developing digital skills for future professional activities and personal
development, indicating the integration of acquired skills and an orientation towards innovation
in their future professional endeavours. In addition, students demonstrate high motivation to
further master creative and specialised tools, in particular, in an open-ended question of the
questionnaire with suggestions for changes to the work program, they expressed their wishes
to expand the number of digital tools, deepen coding topics, programs for creating inclusive
materials, and tools for creative work (such as Magix School, Filmora, etc.).

Reflection revealed in the survey confirms the participants’ readiness to integrate the
acquired skills and digital tools into their future professional activities. The following are
selected excerpts from respondents’ answers to the questionnaire question, “How do you plan
to use the acquired digital skills within the 'Modern Technologies of Teaching a Foreign
Language to Preschool Children' discipline in your future professional activities?”

Student 1. In my future professional activities, | plan to actively utilise the acquired digital
skills to enhance the learning process of foreign languages for preschoolers, making it more
engaging, interactive, and effective. In particular, 1 will utilise interactive platforms (e.g.,
LearningApps, TinyTap) to create games, quizzes, digital books, and language exercises. | also
intend to use multimedia presentations to develop children’s listening, speaking, and
vocabulary skills.

Student 2. | plan to utilise digital tools to enhance children’s cognitive development,
create game-based educational materials, organise an interactive learning environment, and
individualise the educational process.

Student 3. To use my skills in practice, to supplement my methodological toolkit with
more similar tasks, and to improve what has already been created.

Student 4. These tools will help me create a modern, dynamic, and motivating educational
environment that meets the needs of children in the digital age.

In response to the questionnaire question “Share a brief reflection on your experience of
developing digital competence,” the students noted the following:

Student 1. During the course, I significantly developed my digital competence, learning
to effectively select, combine, and adapt digital tools to support the educational process with
preschoolers. Getting acquainted with interactive platforms, services for creating multimedia
tasks and gamification of learning was especially valuable.

Student 2. Studying digital tools helped me feel more confident in using modern
technologies in education. I realised the importance of a teacher’s digital competence and saw
how technologies make children’s learning more interesting and accessible.

Student 3. Working with digital tools helped me realise the importance of technology in
modern education. | felt confident in using online services for learning, communication, and
self-development.

Student 4. Developing digital competence helped me combine pedagogical creativity with
modern technologies. | realised that technologies can make learning for children truly
interesting and modern.

Table 2 presents samples of students’ works completed within the “Modern Technologies
of Teaching a Foreign Language to Preschool Children” discipline.

Table 2.
Samples of students’ works within the “Modern Technologies of Teaching a Foreign
Language to Preschool Children” discipline
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Digital tool Student’s sample
WordClouds.com, WordItOut,
WordArt.com

E1

PuppetMaster, Puppet Time

=) (&=

Quizlet, Anki

=) (@

Scratch, ScratchJr, Blocky

Educandy, Tiny Tap

EdPuzzle | PlayPosit

Pixton, ToonyTool, Witty Comics
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Digital storytelling tools (StoryJumper,
etc.)

Animoto, Prezi (how to use-
videoinstruction)

AR tools (Vocabulary Builder AR, AR
Flashcards, MyWebAR)

The presented samples of students’ works on the “Modern Technologies of Teaching a
Foreign Language to Preschool Children” discipline demonstrate the way their digital skills are
developed. Thus, they try new digital tools, describe their didactic potential for the use with
preschoolers while learning English, create their own digital products that involve various
methodological and digital toolkits such as instructional videos, exercise sets, project tasks and
ideas, etc. While using new tools, they also analyze and compare the alternative applications
and define their strength and limitations and choose the most appropriate, user-friendly and
efficient for learning English with preschool children. This approach demonstrates the
integration of the TPACK model, which allows combining the acquisition of technological,
pedagogical and content competencies in balance and granting the efficient use of digital tools
in their future profession.

Conclusions. The discipline “Modern Technologies of Teaching a Foreign Language to
Preschool Children” serves as a critical platform for fostering future preschool teachers’ digital
skills. It provides students with opportunities to acquire, practice, and reflect on the use of
digital technologies within authentic learning scenarios. Integrating digital tools into this
discipline not only enhances students’ technological fluency but also develops their
methodological awareness of how digital resources can enrich foreign language teaching in
early childhood education. Consequently, the development of digital skills in this context is
inseparable from the cultivation of methodological skills.

Prospects for further research development. The presented research revealed future
preschool teachers’ basic digital skills development within the discipline “Modern
Technologies of Teaching a Foreign Language to Preschool Children”. However, the article
does not cover all of the aspects of preschool teachers’ digital competence development.
Therefore, further research is needed to explore the broader dimensions of digital competence,
including critical digital literacy, ethical and safe use of technology, and the integration of
digital tools to create inclusive and differentiated learning environments.
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PO3BUTOK IU®POBUX HABUYOK MAMBYTHIX BUXOBATEJIIB Y MEKAX
JUCLUILIIHA « CYYACHI TEXHOJIOT'TI HABUAHHSA JITEA JOIIKLIBHOT'O
BIKY IHO3EMHOI MOBU»

Pynnik IOqia BikTopiBHa

Kannunat nenarorivHux HaykK, IOUEHT Kadeapu iHO3eMHUX MOB 1 METO/IMK TX HaBYaHHS
dakysbTeTy MefarorivHoi OCBITH

KuiBchkuii cronnynnii yHiBepcuteT iMeHi bopuca ['pindyenka, Kui, Ykpaina
y.rudnik@kubg.edu.ua

ORCID: 0000-0002-5171-4762

Anoranis. CTaTTs NpUCBSYEeHA OIJISIY PO3BUTKY LU(PPOBHX HABUUOK MaiOYyTHIX BHXOBATEIiB
JOIIKIIBHUX 3aKJaiB Y paMKax OlaHyBaHHs AMCHMIUIIHK «CydacHi TeXHOJOril HaBYaHHS JiTeit
JIOIIKIIBHOTO BiKy 1HO36MHOI MOBH» 3 TOUKH 30pY IXHbOI rpodeciitnoi miaroroku. [IpencraBieHo
OCBITHIH MOTEHIIIa]T BUKOPUCTAHHS Pi3HUX IIU()POBUX IHCTPYMEHTIB Y BUKJIaJJaHH] iIHO3EMHHX MOB.
BuznaueHo BIUIMB TX BUKOPUCTaHHS Ha MailOyTHIX BUXOBATENIB JIOMIKIIbHAX 3aKIaJ(iB 3arajioM Ta
Ha PO3BHUTOK iXHIX MU(PPOBUX HABHYOK 30KpeMa. Y CTaTTi BUKOPHUCTOBYIOTHCS TEOPETUYHI METON
JOCTIDKeHHS, BKIIIOYAI0YH CHHTE3, y3araJbHEHHs Ta OIJIAA JTiTepaTypH, Ul BUPILIEHHS MpoOiIeMH
Ta PO3MEKYBaHHS TEPMiHIB IIH(PPOBa rPaMOTHICTh, IU(POBA KOMIIETEHTHICTh Ta IU(PPOBI HABUYKH.
Kpim toro, s onmucy nupoBUX iHCTPYMEHTIB Ta 1X 3aCTOCYBaHHS y BUKJIAJaHHI 1HO3EMHHX MOB
JUTel TOLIKITIBHOTO BiKy OyJI0 BUKOPHCTAHO BIACHHIA NOCBiA aBTOpa. ABTOp Kiacudikye 1udpoBi
IHCTpYMEHTH 3a YHCICHHHMH TpyIHaMH 3aJIKHO BiX iXHBOTO NpPU3HAYEHHS, DPO3KPHBAIOYH
JMJAKTUYHY IIHHICTh IU(PPOBUX IHCTPYMEHTIB Y BHBUCHHI MOBH, SIKi BUKOPHCTOBYIOTHCS IS
MIOKpAIleHHs CIIOBHUKOBOI'O 3alacy, rpaMaTHKH, BUMOBH, HaBHYOK T'OBODIHHS Ta ayAilOBaHHSI,
3a0e3edeH s HeraifHOro 3BOPOTHOT'O 3B'S3KY, IiJKA30K O TOBOPIHHSA, PO3YMIHHS, TPEHYBAaHHS
BUMOBH, PO3MHHKH, MOTHBALIHHOI'O €leMeHTa, KOHTEKCTYaJlbHOI MisUIbHOCTi, BBENCHHS HOBOI
JIEKCHKH 200 KOMYHIKaTHBHHUX CHTYaLill, MyJIbTHCEHCOPHOTO Ta €KCIIEPHMEHTAJIBHOTO HaBYaHHS,
CIPUSHHS 3aJTy4eHHIO JiTel depe3 irpoBe HaBYaHHA, a TaKOXK PO3BUTKY YSIBH Ta JIHTBICTHYHOI
B3aemonii miteir. Cepen mpoaHai30BaHUX IHCTPYMEHTIB € Ti, IO CIPSIMOBAHI Ha CTBOPEHHS XMap
CITIiB, CTBOpEHHsI 0araTo(yHKIIOHATFHUX NU(PPOBUX HABYAJHHUX MPOCTOPIB, BiAEO 3 IMUPPOBUMU
TSUTbKaMH|, (IICIIKAPTOK, IHTEPaKTHBHUAX OCBITHIX irop, Bimeo abo BieOypoKiB, MyTbT(IIbMIB,
KOMIKCIB Ta CIOKETHHX CIIeH, IU(PPOBHUX iCTOpiH, momoBHEHOi peanbHOCTI (AR), mo moemHye
¢Gi3uHNA Ta MUQPOBHN CBITH, Ta MPOTPaMyBaHHS IHTEPAKTHBHHUX IH(POBHUX iCTOpil Ta irop.
PesynmpTaTH BHIPOBa/DKEHHS BHILE3TAJAHMX IHU(PPOBUX I1HCTPYMEHTIB JEMOHCTPYIOTH IXHIO
e(pEeKTHBHICTh y PO3BUTKY IIU(PPOBUX HABMYOK MAHOYTHIX BIXOBATENIB AOMIKITFHAX 3aKIAIB.

Karouosi ciaoBa: mudposi HaBwuky; 1mudpoBi iHCTpYMEHTH; MailOyTHiHi BHXOBATeNb 3aKiIamy
JIOMIKITEHOI OCBITH; Cy9acHI TEXHOJOTii HABYaHHS iHO3EMHHUX MOB; HaBYaHHS 1HO3EMHHUX MOB
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